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Contrasting views of language 

Language	as	a	neutral	container	for	
thought,	meaning	making	

Language	as	always	posiConed,	parCal,	
interested	

Language	as	Standard	and	non-
Standard,	creole,	pidgin,	dialect,	etc.	
	

Language	as	always	dialect	

Language	as	denotaConal		-	it	makes	
meaning	

Language	as	denotaConal	and	always	
connotaConal	as	well	–	it	is	also	always		
about	the	speaker,	the	listener	and	the	
context,	all	of	which	it	draws	on	and	
also	constructs	
	



Language	as	system:	
A	language	(English,	etc.)	has	stable,	bounded,	systemic	features	
(syntacCc,	lexical	and	orthographic)	which	should	be	the	focus	of	
language	instrucCon.	A	language	consists	of	standard	forms	with	
generic	funcCons.	Language	as	system	is	about	denoCng	
meanings.	
	
This	is	increasingly	a	more	clearly	problemaCc	view	of	language	
under	condiCons	of	linguisCc	diversity	and	language	shiSs	and	
changes.		
	
Language	as	social	prac3ce:	
	
	
	
	
	
		



	

Language	as	system	of	decontextualized	forms	used	to	communicate	
meanings	
	gets	replaced	by		
Language	as	social	prac3ce	
Language	as	variable,	placed,	just	one	part	of	social	pracCce	in	situated	
contexts.	
	
Languages	as	not	hermeCcally	sealed	units.	(Structuralist	views	of	
language	have	filtered		out	the	spaCo-temporal	dimensions	of	language	
in	order	to	approach	language	as		a		self-defining	grammaCcal	system.)	
	

	
	

	



Language	is	never	an		instrument	of	pure	reference,	
because	speech	and	wriCng	always	occur	within	networks	
of	acCvity	
	
Language	is	a	social	phenomenon	-	“social	through	its	
enCre	range	and	in	each	and	every	of	its	factors,	from	the	
sound	image	to	the	furthest	reaches	of	abstract	
meaning”	(BakhCn	1981,	259)	
	
Silverstein’s	total	linguis3c	fact		-	Any	‘language	moment’	
is	an	unstable	mutual	interacCon	of	meaningful	sign	
forms,	contextualized	to	situaCons	of	interested	human	
use	and	mediated	by	the	fact	of	cultural	ideology	
	



The	spa3al	turn	
	
-	local	pracCces	shape	language	
-	place	informs	language	pracCces	
-	the	pracCce	of	language	informs	place	
	
	
	



Language	as	heteroglossic		vs	Language	as	monoglossic	

•  The	noCon	of	language	as	a	system	is	challenged	in	favour	of	a	view	of	language	as	doing,	
language	as	pracCce	or	as	social	pracCce.	(Heller,	2007)	

•  Users	draw	on	linguisCc	resources	that	are	organised	in	ways	that	make	sense	under	
specific		condiCons	

•  “The	all-purpose	word	in	the	dicConary,	a	product	of	the	neutralisaCon	of	the	pracCcal	
relaCons	within	which	it	funcCons,	has	no	social	existence:	in	pracCce,	it	is	always	
immersed	in	situaCons..”	(Bourdieu,	1991,	39)			

•  Language	is	ALWAYS	in	translaCon	–	“the	word	does	not	exist	in	a	neutral	and	impersonal	
language…	,	but	rather	it	exists	in	other	people’s	mouths,	in	other	people’s	concrete	
contexts,	serving	other	people’s	intenCons:	it	is	from	there	that	one	must	take	the	word	
and	make	it	one’s	own”	(BakhCn,	1981,	293-4).	 	 	(Bailey,	2007)	



	Hetereglossic	language	
Languages	(English,	etc.)	are	oSen	seen	as	unified	and	homogeneous	
(monoglossic).	But	they	are	always	fractured	and	straCfied	(heteroglossic).			
Language	in	complex	contemporary	secngs	is	mulClingual,	mulCvoiced	and	
mulCdiscursive.	
Heteroglossia	refers	to	the	study	of	language	and	mulClingualism	in	terms	of	
situated	pracCces	and	not	as	abstract	and	absolute	competences.	
Recognise	the	potenCal	fluidity	of	language	resources	and	aeenCon	to	their	
oSen	more	rigid	construcCon	in	insCtuConal/	educaConal	policy	and	pracCce.	



	
‘English’,	‘Japanese’,	‘Spanish’,	‘French’,	‘isiXhosa’,	
‘KiSwahili’,	or	any	other	named	language,	is	shorthand	for	a	
diverse	range	of	language	varieCes,	genres,	registers	and	
pracCces,	including	convenConal	uses	and	unconvenConal	
uses.		
	
And	then	there	is	translanguaging…	
	
	



Heteroglossia	addresses	the	many-voicedness	of	language.	
	
Heteroglossia	is	present	at	an	interacConal	scale	-	every	ueerance	
contains	within	it	the	trace	of	other	ueerances,	both	in	the	past	and	in	
the	future,	as	well	as	in	other	forms,	in	books	and	in	other	genres	and	
registers	of	language	use.		
	
Languages	or	codes	can	only	be	understood	as	disCnct	objects	to	the	
extent	to	which	they	are	treated	as	such	by	social	actors.	
	



‘The	Inevitability	of	Standard	English’	

language	ideologies,	broadly	speaking,	are	common	ways	of	understanding	
language	that	become	naturalized	and	largely	invisible	

a	posiConing	of	standard	English	as	normal,	natural,	non-interfering,	and	widely	
accessible.	

standard	language	ideologies	advance	beliefs	about	one,	stable,	correct	language	
variety	that	is	a	superior	and,	therefore,	commonsense	dialect	for	school,	
business,	and	public	secngs.	

beliefs	about	superiority	and	correctness	

Davila,	B.2016.	Wri$en	Communica.on,	33(2):	127–148.	



The	noCon	of	a	standard	language	posiCons	students	hierarchically	

according	to	their	ability	to	master	the	“largely	arbitrary	rules”	of	that	

language,	which	ulCmately	acts	to	oppose	or	slow	down	innovaCon.		

This	resistance	to	innovaCon	means	that	it	is	the	past	of	the	language	

being	incorporated	into	its	present	(standard)	state,	and	indexing	users	

of	the	standard	form	as	educated	and	(although	fallacious)	as	more	

intelligent	than	non-standard	speakers	(Joseph,	2016,	27).		



Scocsh	missionaries	from	the	Glasgow	missionary	society	and	English	
missionaries	from	the	London	Missionary	Society	were	responsible	in	the	
19th	century	for	producing	the	Xhosa	language.		
	
DisCnguished	it	from	the	broadly	similar	dialect	that	became	known	as	
isiZulu.		
	
Transcribed	the	regional	language	spoken	by	the	Ngika	Xhosa	around	
Lovedale	Missionary	Society,	just	one	of	several	Xhosa	groups	and	that	
became	‘standard	isiXhosa’.		
	
Bears	only	parCal	connecCon	to	language	spoken	in	contemporary	secngs	
but	is	sCll	labelled	‘mother	tongue’	or	‘first	language’	in	school	curricula	
and	defended	by	cultural	purists	as	well	as	some	language	rights	acCvists.	



• Primary	School	in	Khayelitsha,	Cape	Town	
• NaConal	Curriculum	Assessment	Standards	(CAPS)	
•  Early	Transi3on	Language	Policy	Model:	Grade	R	–	3	isiXhosa,	then	
English	as	LoLT	

• Underlying	language	ideology:			

•  Two	languages	can	be	pracCced	side	by	side	in	one	societal	secng	
without	significant	mingling	or	interference	of	their	respecCve	
spheres	–	Parallel	Monolingualisms	



P S

RQ

x x

y

existing wall
•  T:	(Drawing	a	rectangle)	That’s	
a	rectangle,	nê	

•  C:	Yes	
•  T:	There	is	an	exisCng	wall	on	
that	side.	He	is	not	going	to	
spend	money	on	that	exisCng	
wall.	

•  C:	Yes	
•  T:	Now,	eh,	he	says	there,	
determine	y	in	terms	of	x.	In	
the	first	place,	what	are	we	
given?	We	are	given	--------	
(underlining	the	area	from	the	
example	wrieen	on	board).	

•  C:	The	area	
•  T:	So	we	are	going	to	use	the	
formula	for	the	area	of	a		------	

•  C:	rectangle	
	

	
	
	
	
Area	=	l	x	b	
	



C:	2x	
T:	and	only	this	y.	Uyaunderstanda	(do	you	understand)?		
(Pauses)	but	it’s	already	an	exisCng	wall	so	he	does	not	
have	any	money	to	spend.	Remember	I	gave	you	an	
example	that	if	I	…	eh…	my	home,	there’s	a	fence	that	
side	and	there’s	a	fence	this	side,	so	if	my	neighbour	
wants	to	–	eh	–	put	a	fence	around	his	house,	nê,	he	
won’t	have	money,	he	won’t	have	money,	he	doesn’t	
won’t	have	money	to	spend	for	my	side	because	I	already	
have	exisCng	wall.	So	he	will	spend	less	money	than	I	do,	
nê?	Understand	now?	
C:	Yes	



Alright	let’s	carry	on!	He	showed	us	ba	we	are	adding	two	
hundred	and	thirty	four,	five,	thirty	eight.	Zisteps	zakhe	
ebethatha	apha	besimva	sonke.	Waze	wabhala	usixteen	
phaya	right?	Ecaleni	ukusikhumbuza.	That	is	what	you	do,	
siyavana?		
	

					TranslaCon:		
	

Alright	let’s	carry	on!	He	showed	us	that	we	are	adding	two	
hundred	and	thirty	four,	five,	thirty	eight.	These	are	his	steps	
that	he	was	taking	here,	we	all	heard	him.	Then	he	wrote	
sixteen	there	right?	On	the	side,	to	remind	us.	That	is	what	
you	do,	do	we	understand	each	other?		



A	school	principal’s		concerns	about	teachers’	classroom	languaging:	

…they	tend	to	teach	Maths	in	Xhosa,	because	they	are	Xhosa	people.	They	tend	to	teach	

English	in	Xhosa.	That's	why	we	have	problem	with	our	children,	because	they	mustn't	

code-switch,	we	call	it	a	code-switching.	They	must	teach	English	even	Grade	4.	They	

must	be	taught	the	language	of	the	lesson,	of	the	learning	area.	All	the	learning	area,	the	

language	of	the	learning	area	is	English.	Only	Xhosa	as	a	learning	area	that	must	be	

taught	in	Xhosa.	And	it's	not	happening,	that's	why	we	have	problems.	And	we	know	

that	not	to	happen,	we	know	that	it’s	a	failure	of	the	teachers,	because	the	teachers	

think	they	have,	they	got	a	sympathy	for	the	children,	they	undermine	the	knowledge	of	

the	children.	They	also	think	that	children	will	not	be	able	to	understand	them.	Now	

they	want	to	get	onto	the	level	of	the	children,	the	Cme	is	going.	That's	why	we	have	a	

problem.	(Krause	and	Prinsloo	2016)	



Language	use	in	class	 Language	use	demanded	in	exams	
	
	
So	if	[.]	I	said	[.]	'umlambo',	then	
translate	'umlambo'	to	'a	river',	in	
English,	I'll	rather	do	that.	Rather	than	
just	speaking	English,	leaving	them	
behind.	Because	if	they	don't	
understand,	if	a	learner	doesn't	
understand	the	first	word	in	a	
sentence,	she	or	he	won't	understand	
the	whole	sentence	and	then	they	
become	bored.	That	is	why	you	have	to	
mix,	especially	in	Grade	4.	

	
	
T:	In	Geography	there	must	be,	all	the	
things	must	be	in	English.		
L:	Mhm	so	when	they	answer	in	Xhosa	
you	gonna	mark	it	wrong?	
T:	Yes.	
L:	So	even	the	content	if	it's	correct?	
T:	It's	correct	but	it's,	it's	wrong.	



Classroom realities and exams 
Classroom	Prac3ce	 Exam	Prac3ce	

I’ve	noCced	is	that	you	explain	to	
these	learners	something	in	our,	
in	their	language.	When	they	
answer	quesCons	they	do	the	
same.	They	will	mix	English	and	
ah	and,	and	ah	Xhosa.	
	

When	you	give	them	quesCon	
papers,	or	special	papers	must	
come	in	English.	
Which	becomes	a	problem.	[...]	
Some	of	them	just	copy	back	
what	the	quesCon	is.	
They	give	you	back	the	quesCons	
that	you	gave	them	in	the	
quesCon	paper.	
	



..	mulClingualism	is	not	what	individuals	have	
and	don’t	have,	but	what	the	environment	
permits	
	



Youths’	digital	wriCng	in	Cape	Town	
	
Digital	literacies	in	the	form	of	texCng	pracCces,	are	closely	linked	to	non-standard	
languages	and	nonstandard	uses	of	language	and	media.		
	
This	can	lead	to	the	development	of	wriCng	pracCces	which	draw	on	informal	and	
marginalized	repertoires.	



1.   MWAH	SEXC:-P: 	unlike	u	i	dnt	l	iv	in	a	colourd	area	like	u	

2.   MWAH	SEXC:-P:	 	ma	gal	i	liv	in	constan3a	much	more	beta	dan	mp	

3.   (B)	jiggie.t.l.t:	 	 	Oh	ma	bad.	U	a	colourd	4	life	jus	bco	z	u	live	in	a	white	 	 	 	 	
	 	 	 	skiem	doesnt	make	u	any	les	a	colourd	

4.   its4	u2nv: 	 	wots	wrong	wit	colourd	areas	

5.   (B)jiggie.t.	l.t	:	 	 	U	kak	ful	of	ur	self	

6.   MWAH	SEXC:-P: 	im	nt	full	of	ma	self	i	jus	got	it	al	

7.   (B)jiggie	.t.l.t:	 	 	Ma	gal	u	dnt	hav	da	luks	

8.   MWAH	SEXC	:-P: 	atl	east	i	dnt	liv	in	a	gansterism	area	whr	u	dnt	learn	any	3n	

9.   Â§.KatJiEsÂ®:	 	 	u	learn	2	steal	

10.  (B)jig	gie.t.l.t	: 	 	Ma	gal	herez	so	alot	2	learn	ur	brains	wnt	b	able	2	handle	it	

11.  MWAH	SEXC:-P: 	derz	nu3n	2	learn	jus	alot	of	drugs	

12.  Â	§.KatJiEsÂ®	: 	 	u	togma	do	drugz	sexc	

13.  MWAH	SEXC:-P: 	4	ur	info	im	clean	

14.  Â§.KatJi	EsÂ®: 	 	if	u	nt	gham	yu	thn	chat	n	in	here	sexc	

15.  Â	§.KatJiEsÂ®: 	 	we	al	clean	

16.  (B)jiggie.t.l.t	: 	 	Da	t	gal	is	kak	clean	c	neva	touched	a	cig	or	nt	ok	a	neva	been	in	a	jol	



Lyrics			 	 	 						TransliteraCon       TranslaCon	

rissun	two	oretachino	 	Listen	to	our		
buruusu	muunraito		 blues	moonlight		

tsukiakari	no	shita		 under	the	moonlight	

lyrics	from	D	J	Tonk	in	Pennycook,	2011	



Could	it	be	that	we	make	mulClingual	development	more	difficult	
because	we	bow	to	dominant	poliCcal	and	ideological	pressures	to	keep	
‘languages’	pure	and	separate?	(Lemke	2002)	



The	degree	of	‘correctness’	demanded	in	school	
wriCng	is	significantly	higher	than	that	in	oral	
classroom	interacCons.	In	the	words	of	Canagarajah	
(2006,	p.	595),	this	is	"moCvated	by	the	assumpCon	
that	wriCng	is	formal	and	requires	the	established	
code"	and	the	established	code	in	this	case	is	
Standard	English,	because	‘English’	indexes	high-
status	resources	whereas	the	language	resources	
that	students	actually	have	access	to	for	learning	
purposes	are	indexed	as	low-status.	 



Scale	is	the	term	which	explains	such	dispariCes	as	being	a	
consequence	of	the	way	sociolinguisCc	and	social	spaces	
are	hierarchically	straCfied	and	ordered.		



“Overuse	or	reliance	on	using	the	first	language	can	slow	English	language	learning.”	

“They	become	too	comfortable	speaking	their	first	language	and	lose	interest	in	the	

language	they	are	trying	to	learn.”.	

“It	(the	L1)	interferes	with	their	learning	of	English,	and	you	don’t	understand	them,	so	it	

is	a	distracCon”.	

“It	can	exclude	other	students	from	different	language	groups,	and	lead	students	not	to	

think	in	English.”	

“It	leads	to	exclusion	of	the	teacher,	of	others,	to	disengagement.”	



Countable or uncountable? 
L:		salt	 	 		
T:	can	you	say	salts?		

C:	no		
T:	ityuwa	amatyuwa		

C:	(laughing)		

T:		Salt.	I'm	not	sure	about	that	one,	I	have	to	find	
out.	Salt,	salt	(puts	it	in	both	columns	but	with	a	
quesCon	mark).	But	i	think	it	falls	under	
uncountable	nouns.	Another	word?	 		

L:	ink		

T:	ink.	ink	uinki,	ooinki.	What	do	you	say	class?		
C:	ink!	ink!	ink!		

T:	in	a	plural	form			
C:	ink!		

	T:	it	stays	the	same.		
	L:	hair	

	T:	hair.	(-)	but	in	our	home	language	you	
	can	take	this	word	into	a	plural	form:	
	unwele		

	C:	iinwele	(compleCng)	
	T:	then,	iinwele.	Therefore,	it	is	our	
	homework	that	we	have	to	go	and	check	
	this	but	I	don't	think	you	can	say	hairs.		



On	Exam	PreparaCon	
R:	mhm	because	someCmes	i've	heard	you	say	that	you've	said:	we've	read	this	story	
four	Cmes,	or	three	Cmes,	before	we	wriCng	the	exam	and	you	sCll	don't	understand.		
T:	yes		
R:	so	when	did	you	do	that	reading?		
T:	when	the	paper	comes,	when	i	receive	the	paper	on	friday,	then	i	make	the	copy	of	
the	story.	we'll	read	the	paper	during	the	reading	Cme.		
R:	on	a	monday?		
T:	on	the	same	day.	then	we	read	it	again	on	monday.		
R:	and	again	on	tuesday		
T:	and	again	on	tuesday,	before	we	write	it.			
R:	and	the	department	wants	you	to	do	that?		
T:	no	i	chose	to	do	it.	No-one	told	me	that	i	can	do	that.	i	just	thought	i	must	give	them	
a	chance	to	understand	the	story	more.	to	see	the	words	to	be	able	to	understand.	
because	if	you	can	come	with	the	paper	today,	they	are	seeing	the	story	for	the	first	
Cme,	they	will	write	nothing.	they	won't	understand	at	all.		



 Oliver twist Exam 
T:	Oliver	was	even	less	happy	in	the	workhouse	than	he	had	been	
with	Mrs.	Mann.	He	now	had	to	work,	which	made	him	even	
hungrier.		
T:		It	means	that	before	Oliver	went	to	stay	at	the	workhouse,	he	first	
stayed	with	Mrs.	Mann.	And	in	Mrs.	Mann's	house,	he	didn't	have	to	
work,	but	now,	since	he	is	staying	at	the	workhouse,	in	the	workhouse	
Oliver	has	to	work	now.	It	makes	him	even	more	hungrier.	Imlambisa	
nakakumbi	into	yokusebenza.	(It	made	him	more	hungry	this	thing	of	
working.)	
T:	His	hunger	gave	him	courage.		
T:	His	hunger	gave	him	power.	His	hunger	gave	him	the	guts	to	go	to	
the	servant.	Yamnik'isibindi.	(It	gave	him	courage).		
	



Exam questions 
•  T:	Explain	what	the	effect	was	of	Oliver's	request	for	more	food?	Kwaye	
kwabangela	ntoni	ukucela	kokunye	ukutya	kukaOliver?	Laa	nto	wayenzayo	
uOliver	yokuhamba	aye	kwi-servant,	aye	ukucela	more	food,	kwaye	
kwabangela	ntoni?	(What	did	the	request	of	Oliver	to	ask	for	more	food	result	
in?	That	thing	that	Oliver	did,	of	going	to	the	servant	to	ask	for	more	food,	
what	did	it	result	in?)	

•  	T:	it	says:	Write	the	following	passage	by	filling	in	the	correct	punctua3on.		
Ndayincama.sela	ngefirst	term	(I	stuck	it	on	in	the	first	term).	Fullstop,	
comma,	exclamaCon	mark,	quesCon	mark,	colon,	semi-colon,	bla	bla	bla.	
Those	are	the	punctuaCon.	Oliver	walked	up	to	the	servant	and	asked	please	sir	
can	i	have	more	The	statement	please	sir	can	i	have	more,	those	are	the	words	of	
Oliver	Twist.	You	are	going	to	rewrite	that	sentence,	but	this	Cme	it	must	have	the	
punctuaCon.	Uza	kuyibhala	la	sentence.	Uzawukhuphela	as	it	is,	but	kufuneka	
wongeze	ntoni?	(You	are	going	to	write	that	sentence,	you	are	going	to	copy	as	it	is,	
but	you	have	to	add	what?)	PunctuaCon	marks.	



Zazinganeedi kuwaswa 
 
Those	bowls	didn't	need	washing.	zazinganeedi	kuwaswa.	(they	did	not	
need	to	be	washed)	why?	because	the	boys	polished	them	with	their	
spoons,	they	wiped	them	with	their	spoons,	they	wiped	them	so	hard	
they,	they	didn't	even	want	to	leave	a	drop	of	soup.	
•  Translingual	translaCon	of	the	first	sentence,	using	the	English	verb	
‘need’	in	an	isiXhosa	remote	past	tense	negaCve	(they	did	not	need),	
and	the	Afrikaans	verb	‘wasa’	in	an	isiXhosa	infiniCve	passive	
construcCon	(to	be	washed).	

•  Interview:	It	(the	language	of	the	township)	is	mixed	with	ilanguage	
yamaColoured,	amaXhosa	and	the	White.	



If	she	would	not	mediate	the	exam	quesCon…	
		
	R:	if	you	had	a	scale	from	one	to	ten	where	one	is	very	easy	and	ten	is	the	most	difficult	
right,	let's	say	you	would	not	have	translated	this	quesCon,	they	would	have	only	seen	it	
one	the	exam	paper,	they	would	have	had	to	do	it	by	themselves.		
T:	to	read	and	write	by	themselves?		
R:	yah.	on	a	scale	from	one	to	ten,	how	difficult	would	that	have	been?		
T:	ten		
R:	impossible?		
T:	yes		
R:	12		
(laughter)		
r:	15			
T:	or	even	100	(laughter)		
T:	they	would	have	wrieen	something	that	is	totally	out	of	the	quesCon.		



The	department	needs	the	learners	to	pass…	
T:	but	then	again	i	become	scared	because	the	more	learners	that	fail,	the	department	
is	aSer	you.	so	you	need	to	try	by	all	means,	you	must	be	able	to	explain	the	case.	
because	when	we	do	the	class	work,	the	learner	does	good.			
R:	do	you	know	what	will	happen	if	let's	say	the	department	would	come	aSer	you	as	
you	said?		
T:	i	don't	know	really,	but	i	know	that	they	need	the	learners	to	pass.	you	must	make	
sure	that	you	don't	get	the	high	number	of	failures.			
R:	do	you	someCmes	feel	a	learner	has	passed	but	really	shouldn't?		
T:	i	do.	i	do.	but	i	let	them	pass	because	i	see	the	ability	in	this	learner.	maybe	next	
year,	when	he	is	in	the	next	grade,	she	will	catch	up	because	she	is	able.	it's	just	that	i	
don't	have	Cme	to	sit	with	him	or	her	alone.	just	me	and	the	learner	one	on	one.	yah.		



Countable or uncountable? 
L:		salt	 	 		
T:	can	you	say	salts?		

C:	no		
T:	ityuwa	amatyuwa		

C:	(laughing)		

T:		Salt.	I'm	not	sure	about	that	one,	I	have	to	find	
out.	Salt,	salt	(puts	it	in	both	columns	but	with	a	
quesCon	mark).	But	i	think	it	falls	under	
uncountable	nouns.	Another	word?	 		

L:	ink		

T:	ink.	ink	uinki,	ooinki.	What	do	you	say	class?		
C:	ink!	ink!	ink!		

T:	in	a	plural	form			
C:	ink!		

	T:	it	stays	the	same.		
	L:	hair	

	T:	hair.	(-)	but	in	our	home	language	you	
	can	take	this	word	into	a	plural	form:	
	unwele		

	C:	iinwele	(compleCng)	
	T:	then,	iinwele.	Therefore,	it	is	our	
	homework	that	we	have	to	go	and	check	
	this	but	I	don't	think	you	can	say	hairs.		



The ellusive indefinite article 
T:	(…)	a	good	beginning	makes	good		
C:	ending	(joining	in)	
T:	Again!	A	good	beginning	makes	good	ending.		
C:	A	good	beginning	makes	a	good	ending.	(learners	and	teacher	at	the	same	Cme	but	teacher	
leaves	out	'a').		
T:	A	good	beginning	makes	
C:	a	good	ending		
T:	good	ending	(speaking	with	the	learners	but	leaving	out	the	'a').	A	bad	beginning	makes	
C:	a	bad	ending.		
T:	bad	ending	(speaking	with	the	learners	but	leaving	out	the	'a').	Come	again.	A	good		
C:	A	good	beginning	makes	a	good	ending.		
T:	bad!		
C:	A	bad	beginning	makes	a	bad	ending.		
	



What i‘m wearing? 
•  C:	he	is	wearing	a	raincoat.	
•  T:	is	it	a	raincoat	ne?		
•  C:	yes	(choir)		
•  T:	raincoat,	alright.	he	is	wearing	raincoat.		
•  C:	raincoat	(joining	in)		
•  T:	what	is	he	wearing?		
•  C:	he	is	wearing	a	(some:	the)	raincoat.		
•  T:	what	i'm	wearing?		
•  C:	you	are	wearing	(some	say	'a'	some	don't)	shirt.		
•  T:	andiva!		
•  C:	you	are	wearing	a	shirt.	(choir)	



Translingual mediation 

T:	
	
	
	
	
T:	
	
	
	
C:	
	
	

sidibanise	ke	phaya	we	are	using	iimethod	zethu,	ezi	sinazo	phaya	
encwadini,	but	today	we	want	to	focus	on	problems	that	are	more	related	
to	iidaily	lifes	zethu.		
(…)	
	
ok	shhh	sukuphazamisa	abanye	abantu	ne.	now	sithe	ke	ngoku,	
siyayitshintsha	le	addiCon	ne	subtracCon	yethu,	siyenze	ibe	more	related	
kwizinto	ezenzekayo	in	real	life,	siyavana?			
	
yes	
	
	
	



Ok…code-switching… 
T:	How	are	you	today?		

L:	I	am	fine	thank	you	and	how	are	you?		

T:	Remove	that	pen	please.	I'm	also	fine	thank	you.	What	did	you	eat	this	morning?	Before	you	leS	home	what	did	you	
eat	today?	I	want	you	to	talk.	say	something,	anything,	Balindevu!	Magobolo!	when	are	you	going	to	Durban?	(--)	Ok,	
code-switching.	Khawusibalisele	eli	bali	ngesiXhosa.		Odwa	???	namagama	owafakayo	weEnglish.	Khawusibalisele	ibali.	
ngolwimi	lwakho	ke	ngoku,	ngesiXhosa.	Sibonyumane!		

L:	Intaka	yayibhabha	

T:	Icrow.	???	amagama	owafakayo	weEnglish.		

		L:	Icrow		

	T:	Icrow	yayibhabha	kwifield.	I	want	few	English		words.		

	L:	Icrow	yayibhabha	kwifields	(.)	and	she	was		seeing	a	jug	down	into			

	T:	Mhlaba	(earth/ground)	

	L:	Into	mhlaba	

	T:	Yes		

	L:	And	she	could	not	open	the	jug.		

	T:	Good	
	



Imeaning ka angry 

1.  Look	for	the	word	which	has	the	same	meaning	as	angry.	
2.  Look	for	imeaning	ka	angry	pha	kulaa	first	paragraph.	
3.  Likhona	igama	elithetha	into	enye	noangry	pha	kulaa	first	

paragraph.	Ngubani?	



1.  ‘’then	you	choose	between	these	two	words’’	
2.  ‘’once	you	get	there,	in	the	brackets	there	are	two	words.	there	is	a	right	or	

wrong.	you	choose	one	word’’	
3.  ‘’here	is	the,	the	sentence.	you	choose	one	word	pha	uright	or	wrong,	you	

don't	write	iibrackets.’’	
4.  ‘’you	don't	write	iibrackets	you	choose	one	word	pha.	uright	or	wrong.’’	
5.  ‘’you	choose	one	word,	ungabhali	iibrackets.	remove	the	brack-	brackets	

and	choose	one	word.	i	think	toko	was	right,	because,	okanye	uthi	i	think	
toko	was	wrong,	because.’’	

6.  ‘’tshuza	between	la	magama	amabini.’’	
7.  ‘’we	don't	write	iibrackets,	right	or	wrong,	tshuza	one	word.’’	



heps://www.youtube.com/user/trevornoah	
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Garcia,	Johnson	and	Seltzer	(2016)	describe	‘translanguaging	pedagogy’	as	an	instrucConal	and	assessment	framework	that	

allows	teachers	to	support	mulClingual	students	in	reading	and	comprehending	complex	texts,	developing	linguisCc	pracCces	

for	academic	language	contexts,	allowing	“space”	for	their	mulClingual	pracCces	and	facilitaCng	and	supporCng	their	idenCty	

development.	To	meet	these	goals	Garcia	et	al.	(2016)	recommend	supporCve	materials	such	as	mulClingual	readers	and	

interacCve	word	walls,	as	well	as	specific	strategies,	such	as	having	students	do	pre-wriCng	acCviCes	using	all	of	the	languages	

in	their	repertoire,	then	choosing	a	language	in	which	to	publish,	making	connecCons	between	cognates,	and	brainstorming	

using	different	languages.	Of	parCcular	interest	to	this	chapter	is	the	wriCng	of	“idenCty	texts”,	a	process	outlined	by	

Cummins	(2001)	in	which	mulClingual	students	create	texts	in	both	English	and	their	home	languages	as	ways	of	sharing	their	

cultural	and	linguisCc	idenCCes	and	experiences.	Says	Cummins	“Students	invest	their	idenCCes	in	the	creaCon	of	these	texts	

which	can	be	wrieen,	spoken,	visual,	musical,	dramaCc	or	combinaCons	in	mulCmodal	form.	The	idenCty	text	then	holds	a	

mirror	up	to	students	in	which	their	idenCCes	are	reflected	back	in	a	posiCve	light.”	(2001,	p.12)	


