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Diverse classrooms in Victoria (2015) 

§  27 %students (153,227) from a language background other 
than English.  

§  54,651 met the criteria to receive EAL Index funding in a 
mainstream school. 

§  6105 newly arrived students from 128 language 
backgrounds (LB) 

§  > half from 9 LBs (Mandarin, other Chinese, Arabic, Dari, 
Samoan, Hindi, Urdu, Hazaraghi and Vietnamese)  

§  2014-15 AUST Humanitarian program – 13,756 (Iraq, Syria, 
Afghanistan, Myanmar, Congo, Eritrea, Bhutan, Iran, 
Somalia, Ethiopia) 



Educational provision for EAL students 
§  English language centres and regional clusters 

§  Mainstream support (timetabled EAL classes; in-class 
support; withdrawal; team teaching)  

§  Social profile of highly diverse schools – disadvantage & 
material deprivation 

§  EAL diversity can mask disadvantage 

§  EAL and literacy frameworks make assumptions which do 
not hold for refugee-background students with disrupted 
prior schooling  

§  Social profile of schools – one of disadvantage  and material deprivation  
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Preservice teacher education (Monash) 
§  Pathways – 4 year double degree; 4 year Education Hons degree; 2 

year Master of Teaching (post degree) 

§  12 week semesters; 60 days total professional experience 

§  National numeracy and literacy test for preservice teachers 

§  Secondary teachers have 2 specialist content areas (e.g. Maths/
Science or History/EAL) 

§  A national institute (AITSL) mandates professional standards for 
teachers, including, for example,  

 Demonstrate knowledge of teaching strategies that are 
 responsive to the learning strengths and needs of students from 
 diverse linguistic, cultural, religious and socioeconomic 
 backgrounds. 
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Preparing to teach CALD students 
§  One compulsory unit for all students 

  EDF3211 Inclusive Education: Teaching diverse learners 

–  This unit develops students' understanding of how they can respond to 
increasing diversity in classrooms based on a range of characteristics 
and factors including students' physical, social and intellectual 
characteristics, as well as linguistic, cultural, language, religious and 
socio-economic factors, students with English as an additional language 
and differentiate their teaching to meet the needs of student with a range 
of ability needs including gifted, talented and special needs.  

§  Differentiation and the integration of numeracy and literacy strategies 
embedded in other units over 4 yrs/2 years (reading; class activities; 
assignments) 

§  EAL method unit (in depth theoretical and practical knowledge of EAL 
pedagogy) 
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Teacher education and inclusive practice 
§  Mandatory units on inclusive practice build knowledge of diversity  + 

positive attitudes but little research on the impact of these units re 
practice (Moloney and Saltmarsh, 2016) 

§   participation in literature studies, drama, and reflective writing to view 
critical textual incidents and contexts from multiple perspectives.
(Brindley & Laframboise, 2002) 

§  Need for a ‘pedagogy of multilingual awareness’ in all preservice 
programs (Garcia, 2008) 

§  Essential understandings of second language missing from most 
programs (Lucas, Villegas & Freedson-Gonzalez, 2008) 

§  Framework for building ‘linguistically responsive teachers’ (Lucas & 
Villegas, 2011) 
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Lessons from second language 
acquisition (SLA) theory  

q  developmental sequence;  

q  comprehensible input; meaning focus 

q  social communication ≠  academic language 

q  communicative interaction in all macroskills 

q  explicit comprehension practice 

q  grammar (form) focus;  

q  recycling of structures and vocab;  

q  practice, practice, practice  

q  vocabulary learning (and memory);  



Does vocab matter? 
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Research on comprehension & vocab 
 

n Strong relationship between vocabulary knowledge and 
reading comprehension 

 word meanings  <---> 70-80% of comprehension 

n Direct instruction in vocabulary influences 
comprehension more than any other factor.  

n 95% ‘coverage’ needed for independent reading 
(learnable text) 

 



Nation (2006)  

6000-7000 words needed for spoken 
interaction 

8000-9000 words needed for written text 

 

By the middle years… 



§  Orthography  

§  Phonology  

§  Semantics  

§  Register  

§  Collocation  

§  Syntax  

§  Morphology  

§  Word associations 

What’s in a word?      rainy  



Mainstream content  

§  Subject specific terminologies, genres, procedures 

 

§  Assumed knowledge of concepts, vocabulary & metacognitive 
skills 

§  Resources created for native speakers with age appropriate 
schooling 

§  (Social, emotional, behavioural and cultural shifts needed to 
engage with content) 

                         



Vocab in one textbook chapter on density (Yr 8 Sc) 
Difficult distinctions  compress vs squeeze; processed vs 

synthetic  
Non-scientific  low frequency words 
 

jewellery, woven, leather, plumbing 
 

Scientific elements copper, nitrogen, oxygen, argon 
Scientific processes occupy space; dissolve, condense, 

contract, displace, predict  
Scientific apparatus gauze, flask, fume cupboard, tripod  

Common scientific terms volume,  inference, density, 
generalization, synthetic, extract  

Words which have different everyday 
and scientific meanings 

mass, state, matter, attract, model  

Cultural references  Ancient Greece, Democritus  
Difficult conceptual phrases  states of matter; spread evenly 

throughout; attractive forces  
Measurements  cubic centimeter; 100 mls  
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YEAR 12 ENGLISH example 

We are passing through the strange hills at the mouth of the 
valley and I hear the caw of ravens. Their dark shapes look like 

omens against the brilliant blue of the sky. All those nights at 
Stóra-Borg, in that dark, miserable bed, I imagined I was 

outside, feeding the ravens at Flaga. Cruel birds, ravens, but 
wise. And creatures should be loved for their wisdom if they 

cannot be loved for kindness. As a child, I watched the ravens 
gather on the roof of Undirfell church, hoping to learn who was 
going to die. I sat on the wall, waiting for one to shake out his 

feathers, waiting to see which direction his beak turned. It 
happened once. A raven settled upon the wooden gable and 
jerked his beak towards Bakki, and a little boy drowned that 

week, found swollen and grey downriver. The raven had known. 

(Burial Rites, Hannah Kent) 
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Designing a model of pedagogy for low literacy refugee-   
 background students 

 
Australian Research Council Project (with Vic. Ed. Dept) 

 AIMS 

•  Examine existing pedagogical frameworks for literacy, and 
their effectiveness for low literacy EAL students 

•  Develop model of content-based literacy learning that 
maximizes student engagement and literacy outcomes 

PARTICIPANTS  

3 schools; 7 teachers; 4 classes (Yr 9 maths, Yr 7-8 English/
EAL; Yr 9 science; Yr 10 Sc) 



Content based English language learning for at 
risk EAL learners 
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Theoretical resources Aspects 
SLA/EAL vocabulary learning (Nation); CLT; 

comprehensible input; meaning-
focus; grammar (form) focus; 
recycling of structures and lexis; 
practice; developmental sequence;  

Literacy Genre-based teaching & 
scaffolding; four resources model; 
transformative pedagogy; 
comprehension work 



Mainstream curriculum and literacy 
documents 
•  Tend to ignore key principles of second language 

acquisition 

•  Say little about comprehension, grammar and vocabulary 

•  Do not adequately consider the needs of EAL students 
with limited school literacy 

•  Require heavy scaffolding via direct teacher 
instruction 

 







PEDAGOGICAL CHALLENGES IN EVIDENCE 

§  Multiple literacy and language levels  

§  Tension between planning for content vs for language focus 

§  Lack of resources and facilities 

§  Limited differentiation 

§  Prevalence of teacher-fronted and teacher-centred pedagogy à lock-
step and tedious pace of delivery, + all students complete identical 
tasks in an identical timeframe 
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Language scaffolding across the curriculum 



RESPONSE: YEAR 9 science unit on 
ecosystems  

§  Identifying key content and lexis 

§  Analysing the texts (e.g modifying the vocabulary and syntax as 
needed) 

§  Explicit practice of target vocabulary, comprehension and grammar 

§  Work designed to be done independently post-teaching : literacy focus 
+ autonomous learning 

§  Trial with one class of 12 students in Year 9.  
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To modify or not to modify 

§ Do you modify or not?  

§ If yes – how?  



Original text  Modified text  Strategy 
 

The survival of an 
organism depends 
not only on its ability 
to get food and be 
protected from 
predators, 
competitors and 
disease-causing 
organisms, but also 
on the supply of water 
and air, a suitable 
temperature and 
weather conditions, 
and good soil.  

Many factors affect 
whether an organism 
can survive. 
Organisms need to 
be able to get enough 
food, water and air. 
They need to be 
protected from 
predators and 
disease. Organisms 
also need the 
temperature to be 
right for them. 

•  One long sentence 
broken down into 
five shorter ones 

 
•  Noun form of 

‘survival’ is 
replaced with verb 
form 

 
•  Repetition in 

sentence structure 
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Match the Q and A 
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Prediction (If…..will)  
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Pair work 

§  b) With a partner, describe the possible habitats of the kookaburra. 

  

§  c) How would the kookaburra’s characteristics help it to survive in its 
habitat? 
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Classroom strategies for integrating 
language and content 

§  Use students’ identities and prior knowledge as starting point  

 (image; title; prediction; weird question; brainstorm; mindmap) 

§  Work as whole class, in groups, pairs and individually.  Switch pace and 
format constantly 

§  Integrate speaking, listening, reading and writing. Shift constantly 

§  Work at the level of meaning, then à critical and creative levels  

§  Teach, retrieve and revise vocabulary in context (exercises/homework/ 
games/ quizzes/ interactive tasks) 

§  Use examples, modelling, visuals, artefacts. Show, don’t tell. 

§  More student activity than teacher talk 
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Related research 
Cited in Cummins (2000) 

A major international study of 32 education systems which found that the 
more effective schools were those which focused explicitly on 
comprehension, “where the teachers emphasize, above all, the 
understanding of what is read” (Postlethwaite & Ross, 1992, p. 46).  

 

The benefits of school and class libraries, reading in class, reading 
homework and assessment were also demonstrated, as was the 
“systematic enhancement of vocabulary using sequenced materials”  

(p. 46). 
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 SUCCESSFUL EAL PROGRAMS (Miller & Windle, 2010) 

1.  Structured content-based learning which incorporates an explicit 
 language focus 

2.  A focus on meta-cognitive and metalinguistic awareness  

3.  Consistent use of visual support for literacy activities  

4.  Regular formative assessment and feedback  

5.  Explicit teaching of vocabulary, spelling, grammar, reading 
 comprehension and written genres.  

6.  Adaptation and modification of text resources which are 
 appropriate to students’ reading and language level.  

7.  Wide range of activities and strategies which integrate the 
 language macroskills. 

8.        High expectations, high cognitive challenge and high support 
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Questions for preservice teachers 
§  How well do you know your EAL students? 

§  What opportunities are there for EAL students to integrate socially and 
to develop confidence? 

§  What are the language demands of your subject and texts? 

§  What is the balance of reading/writing/listening/speaking in your class? 

§  Apart from glossaries, how might you boost vocabulary across the 
board? 

§  What types of activities maximise participation without risk? 

§  Could your students themselves create activities, quizzes, and games 
that boost learning and engagement? (i.e. create the exercise instead of 
doing yours sometimes) 
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