
Initial Teacher Education and 
English as an Additional Language 



Focus of this Presentation 

Reporting initial findings, insights and 
recommendations that emerged from an ongoing 
research project that explored the perceptions of 
both teacher educators and student teachers as to 
the extent initial teacher education programmes in 
England prepare student teachers to meet the 
language and literacy needs of pupils learning 
English as an additional language (EAL). 



Movement of People 

•  Previous movement of people – Britain’s 
immigrant and ethnic minority population was 
once characterised by people from 
Commonwealth countries or previous colonial 
territories (Vertovec, 2007:1024). 

 
•  Recent demographic change – superdiverse –  

has attracted considerable amount of public 
attention and has become increasingly 
politicised (Tereshchenko and Archer, 2014:3). 



Current Demographic Landscape in 
England 

Currently there are 1,185,960 bilingual 5-16 
year olds in English schools. 19.4% (Primary) 
and 15% (Secondary). 1 in 6 students (in 
primary schools) have English as an Additional 
Language (EAL) (DfE, 2015). 



Policy Context in the UK 

Mainstreaming: 
•  (5.3) The needs of learners of English as a 

second language should be met by provision 
within the mainstream school as part of a 
comprehensive programme of language 
education for all children.        

                               (The Swann Report, 1985). 



Policy Context in the UK 

•  England	and	across	the	UK	–	mainstreaming	and	
inclusion	–	part	of	wider	discussion	of	equality.	
–  In	very	many	contexts	it	is	more	about	–	‘becoming	
like	us’	(Smyth,	2000;	Franson,	2007;	Foley	et	al,	
2013).	

–  Bilingualism	in	England	is	leM	to	the	community	and	
complementary	schools	(Creese	&	MarQn,	2008).	

 



The National Curriculum 

The current curriculum (DfE, 2014) sets out very clear 
guidelines on what knowledge of language is to be gained 
by pupils at each key stage; 
 
But there is evidence indicating that teachers feel ill-
prepared to meet the needs of their EAL pupils. 
 
‘[in England there is an education policy] which encourages 
teachers and schools to celebrate children’s linguistic 
diversity but which does not require or promote mainstream 
teachers’ language knowledge and training.’ (Safford and 
Drury, 2013: 73). 
 
Our own work (Anderson et al., 2016; Sangster et al., 2013) 
finding a similar picture in Scotland. 
 



‘EAL’ in the National Curriculum 

 The National Curriculum Statutory Guidance (Dec 2014), Section 4 sets out 
principles for the inclusion of all pupils, with two main requirements: 

 
   Setting suitable challenges. 
   Responding to pupils’ needs and overcoming potential     

  barriers for individuals and groups of pupils. 

 As part of the second, there are two principles relating specifically to EAL: 
 
4.5 Teachers must also take account of the needs of pupils whose first language is not 

English. Monitoring of progress should take account of the pupil’s age, length of time 
in this country, previous educational experience and ability in other languages. 

4.6 The ability of pupils for whom English is an additional language to take part in the 
national curriculum may be in advance of their communication skills in English. 
Teachers should plan teaching opportunities to help pupils develop their English and 
should aim to provide the support pupils need to take part in all subjects. 

 



Language for Learning Across the 
Curriculum  

The national curriculum for mathematics aims to ensure that all pupils: 
 
•  become fluent in the fundamentals of mathematics … with increasingly complex problems over 

time, so that pupils develop conceptual understanding and the ability to recall and apply 
knowledge rapidly and accurately. 

 
•  reason mathematically by following a line of enquiry, conjecturing relationships and 

generalisations, and developing an argument, justification or proof using mathematical 
language. 

 
•  can solve problems by applying their mathematics to a variety of routine and non-routine 

problems with increasing sophistication, including breaking down problems into a series of simpler 
steps and persevering in seeking solutions. 

Also the science curriculum can be seen as supporting progression in language and cognitive 
demand from simple to more complex: 

  
•  Pupils should be able to describe associated processes and key characteristics in common 

language, but they should also be familiar with, and use, technical terminology accurately and 
precisely. They should build up an extended specialist vocabulary. They should also apply their 
mathematical knowledge to their understanding of science, including collecting, presenting and 
analysing data… 

 



DFE Proficiency in English Scales for 
EAL pupils 

•  A: NEW TO ENGLISH – May use first language, remain silent, copy/repeat words; may 
understand everyday English but have minimal or no literacy in English; needs 
considerable EAL support. 

•  B: EARLY ACQUISITION – May follow social communication and take part in learning with 
support; understand simple instructions, follow narrative/accounts; have developed some 
reading skills, subject-specific vocabulary; needs significant EAL support. 

•  C: DEVELOPING CONFIDENCE – Increasing independence; able to express self in 
English; grammatical inaccuracies; needs ongoing support for literacy; may be able to 
follow more complex written English; needs ongoing EAL support. 

•  D: COMPETENT – Successful engagement across the curriculum; understand a wide 
variety of texts; occasional errors in structure of written English; needs support to develop 
abstract vocabulary and nuances of meaning; needs occasional EAL support. 

•  E: FLUENT – Can operate across the curriculum comparably to English L1 pupil; operates 
without EAL support. 



DfE School Census for 2016 to 2017 (Jan. 
2017)  

 The data on the English proficiency of EAL pupils will be used 
to inform policy on this high needs group with the basic 
rationale being that current data on EAL pupils does not 
distinguish between pupils who lack a basic command of 
the English language versus those who are bilingual and 
have mastered English sufficiently to access the curriculum. 

 
 This information will therefore help the Department 
understand how effective the education sector is for EAL 
pupils by providing valuable statistical information on the 
characteristics of these children and along with their 
attainment and destinations, will allow us to measure 
whether the individual pupils, or the schools they attend, face 
additional educational challenges.  

 



Teacher Standards 

England:  
Adapt teaching to respond to the strengths 

and needs of all pupils:  
 
•   5.  Teachers should have a clear understanding of 

the needs of all pupils, including those with special 
educational needs; those of high ability; those with 
English as an additional language; those with 
disabilities; and be able to use and evaluate 
distinctive teaching approaches to engage and 
support them. (DfE, 2012) 



‘Get into teaching’ 
Two main options: 

 

“School-led training 
 Across England there are school-led training options for 
graduates who want hands-on training in a school. On a 
school-led training course, you’ll get the chance to learn on 
the job in at least two schools, learning from experienced 
colleagues. You’ll be putting your new skills into practise (sic) 
from day one while you gain qualified teacher status (QTS), 
and most courses also offer a postgraduate certificate in 
education (PGCE)”.  

 
“University-led training 

 Universities and colleges offer teacher training courses for 
both graduates and undergraduates. If you want your teacher 
training to be based at a university, this is the option for 
you. Additionally, you’ll also study for a postgraduate 
certificate in education (PGCE)”. 

 



A huge array of possibilities … 
 

•  PGCE (with or without M-level). 
•  Undergraduate routes to primary teaching. 
•  Teach First. 
•  School Direct – salaried or unsalaried. 
•  Researchers in Schools (Maths and Physics PhDs). 
•  Future Teaching Scholars (Maths and Physics Graduates). 
•  Assessment Only. 
•  Troops to Teachers …… 

… and of providers: 
 

•  SCITTS. 
•  School consortia.  
•  Academy Trusts. 
•  Universities and colleges. 

All overseen by the National College for Teaching and Leadership. 
 

‘Get into teaching’ 



Literatures underpinning the project 

•  Nature of the project and of its concerns requiring us to draw on a 
wide range of different areas of research and theorising. 

 
•  As indicated earlier, attention also given to what can be learnt from 

policies adopted in other countries. 
 
•  (Orientation to the English national curriculum and the Carter review: 

seeking out the potential within it to advance EAL agenda). 
 
•  Studies of first and second language acquisition, here Block argues 

that the ‘acquisition metaphor … should be complemented … by the 
participation metaphor’ (2003: 104); and attention to multilingualism 
(May, 2014). 

 
•  Research with a close focus on EAL learners and how best to 

support them. 



Literatures underpinning the project 

•  Language, power and inclusion. 
•  Languages and identities: EAL learners face the need to negotiate 

an identity within a new linguistic setting (Conteh and Meier, 2014).  
______________________________________________________________ 
 

•  How best to conceptualise languages: move away from the view of 
strictly compartmentalised ‘monolingualisms’ with recent scholarship 
in translanguaging (e.g. Creese and Blackledge, 2010; Garcia and 
Wei, 2014; Canagarajah, 2011) envisaging languages as 
intersecting, complex and fluid, selectively deployed to make 
meaning, rather than as discrete entities.  

 
•  Work on World Englishes and English as a Lingua Franca has 

highlighted that ‘English is not a unitary language neither in terms of 
its lexicogrammatical properties nor pragmatic conventions (Dewey, 
2012: 130); and that ‘local uses of English have given rise to widely 
varying norms and practices (ibid.)’.  



Literacies 

•  Sociocultural approaches to understanding languages, 
literacies and their acquisition: literacies as 
multidimensional in nature, involving cognitive skills that 
are woven into specific practices that take place within 
particular sociocultural contexts.  

 
•  Students learning English as an additional language do 

not face the unitary task of ‘mastering English’ but rather 
need to engage with the subject specific literacies of 
secondary schooling . 

 
•  The texts that 21st century readers encounter may be 

multimodal, combining written and visual elements.  



Education for critical literacy  

•  Researchers such as Janks argue that 
confronted with a text, readers need to: decode 
the text; make meaning from the text; interrogate 
the text (Janks, 2010: 21-22).  

 
•  Janks argues that ‘explicit knowledge gives one 

more conscious control for both the reception 
and the production of language’ (2010: 153). 



Education for critical literacy: tensions 

‘How does one provide access to dominant forms, 
while at the same time valuing and promoting the 
diverse languages and literacies of our students 
and in the broader society? If we provide students 
with access to dominant forms, this contributes to 
maintaining the dominance of these forms. If, on 
the other hand, we deny students access, we 
perpetuate their marginalisation in a society that 
continues to recognise the value and importance of 
these forms.’ (Janks, 2010: 24). 
 



Literatures underpinning the project 
•  Teacher education; teacher education and diverse classrooms. 
 
•  Debates over the place that EAL should occupy in initial teacher 

education – separate area of concern or integrated throughout? 
 
•  What pedagogical framing of work with EAL learners is likely to 

be most productive? 
 
•  Research on teachers’ knowledge about language. 
 
•  Research into, and debates concerning, how best to develop all 

school students’ knowledge about language. 
 
•  Decontextualised, direct teaching of ‘grammar’ has been shown 

in some research studies to be ineffective (e.g., Wyse, 2001). 



Literatures underpinning the project 

•  Insights from cognitive linguistics – the work of 
Graeme Trousdale (2016). 

 
•  Focus on abilities to categorise / detect patterns and 

generalise, recognising that grammatical structures 
are meaningful. 

 
•  Flagging up of key differences between languages 

and the active problem-solving, pattern-detecting 
work that students coming from another language 
system need to do to puzzle their way through 
communicating in English. 



Key Research Questions 
1.  To what extent do student teachers believe their initial 

teacher education programme prepares them to meet 
the language and literacy needs of pupils with EAL? 

 
2.  To what extent do teacher educators believe they are 

prepared to extend the knowledge base and skills of 
student teachers in a way that allows them to meet the 
language and literacy needs of pupils with EAL?  

3.  How do participants in the study evaluate the 
usefulness of materials designed by the research 
team, in collaboration with others, to equip student   
teachers to meet the language and literacy needs of 
pupils with EAL? 



Methodology 

Two online questionnaires for student teachers 
across 9 initial teacher education sites; the first at 
the midway point of their ITE programme, and the 
second at the end. 
 
Interviews and Focus Groups with teacher 
educators and student teachers at two institutions 
in different regions of England. 
 



Reach of Project 

North	East	(2)	

West	Midlands	(1)	

Yorkshire	(2)	

South	East	(2)	

South	West	(1)	
Greater	London	(1)	

 Number of 
respondents 

Questionnaire 1 182 
Questionnaire 2 54 
	



Interview and Focus Group Participants 

Participants: Site 1 
 
 
 
Participants: Site 2 
 

Teacher Educators 9 
Student Teachers (Secondary) 7 
	
	

Teacher Educators 7 
Student Teachers (Primary) 8 
Student Teachers (Secondary) 2 



Key Interview Topics for Teacher 
Educators   

•  Background information, knowledge of EAL issues 
and experience of teaching EAL pupils. 

•  Links with partnership schools.  
•  Challenges for teacher educators in preparing 

students to teach EAL, CPD opportunities. 
•  Challenges associated with developing language 

and literacy, generally and for EAL pupils. 
•  Subject specific issues, and any aspects of their own 

practice that they wished to highlight. 
•  Suggestions for tools, resources, and reaction to 

CPD session. 



Key Interview Topics for Student 
Teachers 

•  Views on ITE programme, any provision or input 
on EAL. 

•  Experiences of teaching EAL pupils.  
•  Confidence in ability to meet language and 

literacy needs of EAL pupils. 
•  Perceptions of challenges for EAL pupils in 

developing language and literacy skills. 
•  Subject specific issues. 
•  Thoughts on role of teachers and practice in 

relation to meeting needs of EAL pupils. 



Survey 1 Questions 
Collected a range of relevant background information, 
including language(s) they spoke and the site(s) of their 
primary and secondary education. 
Key questions included: 
•  Rating their level of confidence in meeting language and 

literacy needs of EAL learners; 
•  Indicating their agreement with statements expressing 

different views about teaching and learning languages; 
•  Rating the importance of different kinds of EAL-related 

input; 
•  Asking for any general comments on how ITE 

programmes could better prepare students to meet the 
needs of EAL learners. 

 



Survey 2 Questions 
Asked students for their unique identifier from the first 
questionnaire, and if not available collected background 
information again. 
Questions that mirrored those in the first questionnaire. 
Other key questions included:  
•  Any input students had received regarding EAL, on their 

programme or in schools; 
•  Rating the usefulness of this input and identifying and 

support that had been particularly helpful; 
•  Identifying any EAL matters that were not covered or 

should have been covered in greater depth; 
•  Identifying any strategies or ideas that they had 

developed or encountered that they now planned to put 
into practice in the classroom. 

 



Initial Findings and Themes 

1.  Teacher educators’ and student teachers’ talk 
about meeting the language and literacy needs 
of EAL pupils. 

2.  Understanding language and subject literacies. 

3.  Thoughts on and recommendations for 
resources. 



Meeting Language and Literacy Needs 

‘Sometimes, sorry… …I feel that maybe the lecturers 
themselves don’t have a lot of knowledge about EAL…
And hence why it’s avoided, in my opinion.  
 
It might be because some of them haven’t been in 
schools for a long time so they won’t have come across 
EAL as much as what teachers come across today.’ 
Student teacher, Focus Group, School Direct, Site 1 



Meeting Language and Literacy Needs 
 
‘There is not enough input on what we can actually 
do to support EAL learners, especially those who 
may be the only student who speaks their 
language in the class or the school. As a result, 
EAL learners who understand very little English 
end up getting ignored by teachers because we 
just don't know what to do with them.’ 
Student teacher, PGCE Secondary, Site 4; First 
questionnaire 
 
 



‘More needs to be done support new teachers. There 
is so much pressure on them to get ALL children to 
certain targets, how can this be done if the children are 
EAL and the support is not there.’  
Student teacher, School Direct Primary, Site 6 
 
‘I realise it is difficult to fit in all of the theory in the 
limited time we spend at university in courses, but I 
really feel learning more about how to meet the needs 
of EAL children is essential in an increasingly 
cosmopolitan country.’  
Student teacher, PGCE Primary, Site 3 
 

Meeting Language and Literacy Needs 



Meeting Language and Literacy Needs 

‘…I feel like it's [EAL] never really talked about.  It's 
never really on the radar.  There's no, like you said, 
there's no specific provision, and all of those children 
are, but the fact that the, I've got one child who is, who 
speaks Punjabi at home… 

  
…In my class.  And, I don’t know, just the fact that he 
struggles writing in English is never seen as… …as an 
EAL issue necessarily.  It’s just that he is a struggling 
or reluctant writer.’ 
Student teacher, Focus Group, School Direct, Site 
2 



Meeting Language and Literacy Needs 

‘I, when I was observing at my first placement school I 
went into a drama lesson.  And…she [the teacher] 
was… she had a few EAL and they were just sitting 
there and not actually taking part.   
 
And I said to her, I asked her why they weren’t taking 
part.  And her answer was that she sees them as a 
nuisance sometimes. So the fact that she says, ‘I don’t 
know what to do with them’.  She says they’ll just, you 
know ‘just ignore them’…I think it’s lack of training…the 
training’s not widely available in schools.’ 
Student teacher, Focus Group, PGCE Secondary, 
Site 1 



Meeting Language and Literacy Needs 

‘I think the general perception in schools, and I'm 
not saying whether this can be justified or not, but 
the impression I get is a lot of teachers in the 
schools feel, feel that this is a new situation for 
them that they haven't been trained to deal with, 
and they haven't had the CPD input or, or provision 
that would, would enable them to develop these 
skills, and they've just been sort of left to get on 
with it.  That may be quite unfair, but it's a 
perception they have.’  
Teacher educator, Focus Group, Site 1 



Meeting Language and Literacy Needs 

‘So looking at models of language acquisition, 
looking at the distinctiveness of the EAL pedagogy.  
Looking at, and getting them to think about the kinds 
of pupils that they might meet… …I think there is a 
bit of work to be done to shift them away from 
regarding [Site 1 region] as a, a fairly mono-lingual, 
mono-cultural area.’  
Teacher educator, Interview, Teach First, Site 2 



Meeting Language and Literacy Needs 

‘I feel that students on ITE should be exposed to a wider 
range of languages and associated cultures during their 
studies to reflect more on the society in which they will be 
teaching. ITE courses could have better international links 
with schools for placing British students abroad to develop 
stronger EAL practice.’ 
Student teacher, Primary, Site 3; First questionnaire 
 
‘I think ITE programmes should celebrate and encourage 
learning about EAL more and give us more opportunity to 
learn the theory behind EAL and Bilingualism and give us 
strategies and knowledge to use in the classroom.’ 
Student teacher, Primary, Site 2; First questionnaire 



Understanding language and subject 
literacies 

Findings from the first survey of student 
responses to items on language and literacies. 
 
Question 
Focusing on your current studies in teacher 
education, please indicate the degree to which you 
think it would be important for your future career 
to have EAL-related input on the following aspects 
of learning, teaching and assessment.  
(Response categories: essential; very important; 
important; fairly important; not important.) 
 



Understanding language and subject 
literacies 

•  Specific input on how a second/additional 
language is learned   

Essential, 28%; very important, 32%; important, 23%;  
fairly important, 16%; not important, 1%. 
 
•  Theories of bilingualism and multilingualism 
Essential, 20%; very important, 19%; important, 32%;  
fairly important, 25%; not important, 4%. 
 
•  The development of literacies 
Essential, 25%; very important, 36%; important, 31%;  
fairly important, 7%; not important, 2%. 
 



Understanding language and subject 
literacies 

•  Language across the curriculum 
Essential, 31%; very important, 32%; important, 28%;  
fairly important, 7%; not important, 3%. 
 
•  The importance of academic language 
Essential, 15%; very important, 28%; important, 39%;  
fairly important, 15%; not important, 3%. 
 
•  Learning literacy in a new/additional language 
Essential, 28%; very important, 34%; important, 28%;  
fairly important, 9%; not important, 2%. 
 



Understanding language and subject 
literacies 

•  Learning vocabulary in a new/additional language 
Essential, 29%; very important, 32%; important, 29%;  
fairly important, 6%; not important, 4%. 
 
•  Learning grammar in  a new/additional language 
Essential, 24%; very important, 31%; important, 30%;  
fairly important, 11%; not important, 3%. 
 
•  Recognising the specific language that can cause 

challenges  for pupils learning EAL within your 
subject area 

Essential, 32%; very important, 36%; important, 26%;  
fairly important, 5%; not important, 1%. 
 



The importance of knowledge about 
language 

‘I think one of the key challenges with, you know, subjects 
like science where there’s a lot of specialist terminologies, 
one of the things that helps teachers is an awareness of 
what I’m going to call … basic linguistics. ... just an 
understanding of how language works. But I find when I’m 
talking about that with our trainees, they don’t really 
understand even simple ideas about language. They don’t 
know what a prefix is, or a suffix, you know. … And so I 
think an understanding for the trainee teachers of that could 
help them, help their EAL learners quite significantly. But 
it’s how to get them to really go back to square one.’ 
Teacher educator, Focus Group, Site 1 
 



Cognitive demands  
of moving between languages 

‘I think I’d also want students to appreciate linguistic 
features. So, having an appreciation or an understanding 
that a child’s first language, or their home language, might 
well impact on the way in which they access English, and 
the way in which they develop English, and that not all 
children will develop English necessarily in the same ways. 
So that they might then be mindful of the kind of 
misconceptions, or the issues that children might have in 
their written English, or indeed their spoken English, and 
appreciate that that might well be that the child is directly 
translating from a first language, or another language.’ 
Teacher educator, Interview, Site 2 
 



Cognitive demands  
of moving between languages 

‘Being able to speak another language has 
enabled me to empathise and support with EAL 
student needs: such as understanding how tired 
you can feel when translating for prolonged 
periods of time. How children (EAL) who seem to 
be working at or above the expected level in all 
subjects can sometimes struggle with a complex 
task such as syntax.’ 
Student teacher, PGCE Primary, Site 5; Second 
questionnaire 
 



Subject specific literacies 

‘… scientific literacy. ... I don’t think students 
realise that the absorption of English takes as long 
as it does – and then on the outside a child could 
be functioning speaking, getting on with peers but, 
you know, when it comes to specific sbjects like 
science actually it’s got a whole language and 
literacy of its own that need sort of an 
understanding.’ 
Teacher educator, Interview, Site 2 
 



Recommendations for Resources 

‘I feel we are informed of theories and methods to 
overcome problems but we never see these/hear 
examples of these applied to the classroom 
environment. It is more just bullet point advice such as 
'use picture books' and 'relate some lessons to their 
own cultures'. We are not given examples of picture 
books to use or how to follow these up with activities or 
how to incorporate their cultures into lessons that 
aren't just Geography.’  
Student teacher, PGCE Primary, Site 5; First 
questionnaire 
 



Recommendations for Resources 

‘Cause what you don’t want, I suppose, is a set of 
tricks.  Teacher's tips.  Which students love, but 
actually you want them to be able to say well I've 
done that, now what do I do next, and there's a bit of 
principle behind it.’    
Teacher educator, Interview, School Direct, Site 2 



‘I think that we should have a specific module 
about the meeting of EAL needs rather than one of 
session in each year. For some of us we will 
experience this for the first time in our first jobs and 
I for one feel ill-prepared.’  
Student teacher, PGCE Primary, Site 5; First 
questionnaire 

Recommendations for Resources 



Recommendations for Resources 
RECAP 
‘I think one of the key challenges with, you know, subjects 
like science where there’s a lot of specialist terminologies, 
one of the things that helps teachers is an awareness of 
what I’m going to call … basic linguistics. ... just an 
understanding of how language works. But I find when I’m 
talking about that with our trainees, they don’t really 
understand even simple ideas about language. They don’t 
know what a prefix is, or a suffix, you know. … And so I 
think an understanding for the trainee teachers of that could 
help them, help their EAL learners quite significantly. But 
it’s how to get them to really go back to square one.’ 
Teacher educator, PGCE Secondary, Focus Group, Site 1 



Project Piloting 

Key Foci for the Development of Resources 
 
1. Conceptualisations of EAL 
2. Talking and thinking about language 
3. Language across the curriculum 
4. Critical literacies and meaning making 
5. Transformative pedagogies 
 



	
Understandings	

	
Prac?ces	

	
Disposi?ons	

	
Vision	
	

(seeing	what	is	possible	and	desirable)	
	
	

																
																																																																																												(Levine	and	Howard,	2014)	



Key Insights and Initial 
Recommendations 

•  There is a need for a comprehensive programme of 
professional development for teacher educators themselves. 
–  ‘To prepare preservice teachers for work with second/additional 

language learners, what do teacher educators need?’ 

•  We have considered questions that informed our approach 
in working with various sites: 
–  ‘How do we fit issues of linguistic and cultural diversity into our 

courses so that they enhance what we already do?’ 
–  ‘How do we introduce such issues so that they re-contextualise what 

we already teach and provide a more holistic, inclusionary 
perspective of skills, methods and content knowledge?’ 

 
(Drawing on Levine and Howard, 2014) 

 
 
 



Key Insights and Initial 
Recommendations 

A key question for all teacher educators 
working in this area is: 

•  Does what we do in our teacher education 
coursework and programmes result in preservice 
teachers enacting effective practices for the 
continuing development of 5-18 year old 
bilingual pupils? 



Key Insights and Initial 
Recommendations 

•  Our argument for a ‘dual’ approach: a number of 
general sessions for all students could give a 
grounding of knowledge and strategies in EAL, 
and input infused throughout individual subjects. 

 
•  A key recommendation is that rather than seeing 

all of EAL practice as needing to take the form of 
a large additional block of input (add-on), 
attention could be given to how this input might 
be infused throughout individual subject areas. 


